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: TXECUT1VE SUMMARY
', ,,a

Project kVAMPAgfdvitalize theNocational pd Academic Mulfifar ous Programt,;,.
tlirough Career Education) was a three-year'exeMp ary project in*Voca igt)al''
Education funded under Part Oy.q. the Vocational_EduCation Act*of. 196 4rAmended.

- . .'4' . ,A
. ,,. . .7_ ,

-' The prbject_was oper'ational)in FSouth Portlandt bb!:Mane, a suuran community- '.,ki. .

in Southeastern Maine having-apop6lation of approximately 24500. -,TheSchOol.
System has., a single high sChoar, two junior highsaloOls and 1; elepentary 10
schools serving a total student populatidn oflpoOt 5,500.

'

:,-, ,' %'\

Staffing tar. the project consisted of ..a full-time assistant prolict IiireCtor,';:

. .

a .guidance specialist, two to -Pour cUrricOla coordinators, three guidance.A
assistantAiand clerical support. The-annual federal budget Wat.-$112,985.. .

,

Major gOals were established for
,

Career awareness (K4-6),
.

.,
Career Orientation and Expldratiori (7-9),
.VocationalPreparation (10-12)
_Post High School. (13-14), and

N'oNProfessional Staff Development (K-12).

Overriding conceran was to revise.caTiculum at tile elementary and secondarj
levels ary to restructure and revise,glidake serVic6s. in grades 7-12.

-,

:-
A complete'sequential plan for career education in -SoUth-Pbytland t'

developed having specific objectives at.the primary, intermediate, junio, high,
and senior higt levels in each of eight goal' areaS. ..."/

. ',
, .

.

EleMentary career awareness activities were inplemented intoall 12 elementary_
schopls with significant results. Continued developMent.,of thies.'COmponent has:been
assi'gned fo Tone of the district's curricula directors. An Elementary' Career .

tAwareness Hand600k was'developed as Well'as a_resource file for field trips and
resource people..

0

Reyisjon of guidance servicet,for junior aned'senior high students was achieved
with theaddition of staff and a restructuring of the content ahd method of
delivery of guidanRe,services.

,.

,

'. Secondary curricula revisions in ImathemAics, En6lish, and social studies. .

waS achieved and prvisiOnjor continued improvement has,been made.

PrOject management'of plenning,-inservice education, and dissemirlation waS
skilifully done.-

...,

Student outcomes On career.awarenets instruments at the elementary level and
on the ASsessment of CaTeer_ Development at the secondary level indicate that
implemented changes were SUCcessful:



INTRODUCTION
'

' This evaluatiOn..report addresses the thr.ee yeir accomplishments and impactok thei5outh'Partland C'areer EducatiOn project (REVAMP-) fundedunder part D bf
the Vocationallducation Act of 1953; as amehded-. e

.
,,

,

,
...

.

Thfs'report takes a long range look at the total effort overthree years:Prior to this'repOrt quarterly evaluatioh reports Kaye, been'dvelopedby theevaluation team. These'reportsalong with the annmal evaluation rep-arts. .submittedin June.of 1974 and 1975 may be obtaihed through the South Portland District.or
the New England Resource Center.fOr Occupational Education if in-depth study isdesired. .

.
,

.

.

.
,

. Evaluation of the projeti has beenccompliShed by three key ind-rviduals-:,
working through NERCOE. ,They,ar.e:-

'Dn. Richard A. Gustafson - Assistant pean for:Career-Studies at

KeeneState College-and director of the
evaluation team;

Dr."Arthur.O. Berry - Coordinator:of Occupational teacher education
at the University of Maine at Portland-Gorham.

Dr. Robert Re'ad - Director of the Department of Counselor
Education at Northeastern University °

I

t3
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The Locale-

CONTEXT'ENALOTION

C.

..
. _

! . %,
.

. _

This final evaluationreport addresses-the efforts of a three-year project .

desined, to impleMent a k-14 careee education program into.th(*South Portland.
POblic Schools 'inSoUth-Portland, Maine °. . : c -, .,

\
. .

South-Portland is a suburban communit9.jocate'd in Southeastern M6ine Old,
.

having.a population of approxiMately.-24,500 The city ,h&s a balance of.industry
iand hoUSing and its population is almost entirely'white(95%) With nd ethnic
group ,cOncentrations. The general 'seacoast corridor served by major p. S.. Route
1 and the Maine Turnpike, Interstate 95, is the most populOusin theState,and::
thus is reflected in towns and cities wijthin lose'CommAing distance. The! a,

,businets coMmbnity.AS most active throU0 its Chamber afXommerce ahd boththe.
manufacturing and service (tdurism) industries haVe, laY established Activities,
within the area. Resident§ Of.South Portland can easily travel to.nearby"Portland.
:and.other towns for both empiqment and retail shopping. ,So While' South Poraand
has.identifiabTe geographic boundaries, its Closeness to,the poOulation,center,of
the.State makes its economic boundaries Much less distinct.

The Schools

1. Organization.

Superintendent

Assistant Superintendent
(Elementary)

Curelculum Dieectors-

Principals
(Elementary)

Teachersi

v-

Assistant Superintendent
(.Secondary)

REVAMP
Aalsory"Board

REVAMP
Assistant Dirvtor

'3 REVAMP
Curriculum
Coordin4tors

_

Director of
Gui anc

1

7 Counselors
I REVAMP Counselor

3 Guidance
Assitants

econdary Principals

Dedartment Ch.a\irmen

Tea,chers

Teacher Assiskants I
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The,thir project year continued with the,involvement'of four.project.
schools at t elementary level (Qyer, Lincoln, Redbank and Small); the two juniorhigh schools (Memorial and Mahoney)and the South Portland Senior'High School: °

The four Curriculum directors at the elementary level], Were brought into the'project to assist in-the expansion'tp all elementary schools'during ththirdproject year. Elementary 'princtpals have als0 been invqlved in planning for
°full impleMentation. u

.

Of the twelve elementary schools, sevell.Meet the criteria needed to bedesignated as Title LschoOls undee ESEA'.. With up-to-date statistiCs-developed
,in Mareh.of 1975, ,all'Title I schocils have more'tKan 14.2% of their students from

families: Eleven ptint,threeopercent (11-.3%) of South Portland
children received Aid-to Dependent Children, f2:5% received free mia,18.3%received free or reduced.pricellupcheS; .9.4% ,df the families fall in low income
'bracket from the 1973 cent6s,,and .8% receive free dental clinic serviefs.

South Portlana is.a suburban community with a balance of industry and
housing:: OcCupations sparr,a wide.range from professional to laborers. The cy'
-is almost entirely white (95%) wi.th no ethnic group cOncentration.

/,

No. Schools

12 Elementary Schools

2 Junior High, Schools

1 High School

Grades Enrollment

.K-6 2,900.

7-9 1,349

10-12 1,195

5,444

All the studehts.attending theschooIs designated abovewill participate ipthe project.

AlthOugh the one private school in South Portland is not located in any of
the elementary school districts included in the project,: all oPportunities far

-service training of professional .staff will be extended to the teaching
sonnel,and assistance will be.given by- the elemehtary curriculum coordinator
help prepare materials which theprivate school 6light desire.

-In addition,to the number of public school participants noted above, it is
'estiMated-that 150-out-df-school'youtb and adults were included in' the project.
Every effort was made by the existing guidance staff and project personnel to
ferret out any interested persons'in,South Portland. It was anticipated that the
150.out-of-school youth were for the most part part-time orshort term students,
taking advantage perhaps; of only the-guidance services or one academiccourse.

Spedial Factors

Ouring.the three projectSears, no. unusual,social -or economic.faCtors were
intraduced-into the .South Portland area which had an effect on 'the Career Education
Project.

7
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PROJECT GOALS AND OBJEC IVES
/

The long range (3 year) goals, and objectives of the project remiined,the °
same with annual implementation'objectivesrepresenting "steps" or"milestones"
along the-road.to full implementation.

1. 1 Project Description

, / , ...

e ' ,

.

.

' The overall 1;oroject,provides eaCh student from K-14 devel pmental activtties,.,beginning with self-awarenets,'04-renesstof the.work in K-6',-ohentation and *,'
exploration o&uring in grade 7-9, and preparation and placemewp in grades 10-12,
-witletthe OpRortunity in graolps 13-14 to supplement on retycle throOgt,any of the
neCessary procedural steps.

0 ,

.

:1

AWARENES5'(,arades 1C-6) -

,
In order to reach'the'objectives of Career Cducation the' eletentary segment

of the project'emphasized the following tenenW

,
1, Self-awareness activities to help the students develop a better

understanding of their -abilities.and interests. Career motivation.,
was provided through career education infusion in all areas of the
existing elementary curricula: Students investigated career clusters
and examined potential satisfactions.

A

2. Awareness of.tpe world of. wor to generatepupil.motivation'to obtain
occupational and educational.. nformation for various careiers.

, .

' ?, .

,

3. Work ethic to develop a positive attitude toward all work and respect,
for others' and:what their jobs contribUte to society.

CARTER -ORIENTATION'AND EXPLORATION (Grades 7-9).

In grades 7 and 9 the career:orientation, was instituted. Specific explora-
tion components were covered in grade 9:

t
1. Career-orientatiott7sto proviL an opriortunity for all students to

leayn about a wide range of career-areas With emphasis on the
diversity of OppOrtunittes and relationship-of school 'offerings to.
different careers. Each 'student examined each of'the 15'U-50E iclusters
of'Occupations and emphasjzed Career oppatunities relating to their
own intereStS. :A diffeNntiated guidance staff prOvided expanded
career eduCation,services as well as provided useful supportive
materials and resourtes for classroom teachers. IndividUal and:small
"group counseling were utilized: Specifit activities included field
tr.-10'; to'businestes and industries9 and use of ariOus A-V and

,printed materials correlated for easy reference in the junior high
career education center.

. ,e

2.. Career exploration tareerexploration. was placed in,grade 9 so that
students were better equipped to make preliminary career deciSions.
prior to academic and pre-vocational course selections in grade 10.
Exploration mas focused on at least three occupational taxonomies,

. 031
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'with both observation and haads-on experience available in business
and industry, school laboratuies,, area vocational centers. and/or
school classes.. Grade 9 students continued in-depth study of specifiC

_ job cluSters a'nd.refined study to more speciflc areas within the '
A

clAter. ..EmOhasis was placed on the continutng devel4ment of
positive attitudes through individual and group counseling, field
trips, outside speakers, bulletin OoardS and occdpational educational
information: 7

VgATIONAL PREPARATION (Grades 10-12)

OppOrtunities,were made for students to sipend time, if needed, in theareas of awareness, orientationo and. explciration. kcontinual effort was made

,

-through #he Guidance Dep4rtment to providethe services necessary for 'reasonable
-44 career:decisions. Counselors helped students develop the academic and vocational

courses. of study necessAry.to 6leet their goals. Through the differentiated
guidance staff, guidancg functi ns were dividedlinto-professional and non7
professional services, leaving more.timp fOr the professional'cOünsel s to

. concentrate on individual and roup coafiseling. The addition of a fo th .

)1
counselorand tpe guidance ass stant greatly increased the availabili y of
career:guidance services to ch studentS. The.cwidance Department was eorived

.. to meet expanded career education student needs fhi;ough
the addition of the

.'r
: Career'Service Center. The academic and vocational course offerings at the high
i

school weie redesigged sO as to better equip students for.career.preOaration.Two.n8w parses were:added tn September of 1973 to offer pre-vocational training
in cooperative work-studyt and distributive.education. .These "courses were fundedindependent of the REVAMP prOjeCt, but provided suppOrtive resources'for REVAMP.efforts at he high sChool :level.

."..
...

,..
As the projett progrfssed, hiA schoO) ',courses outside of the regular day

school we0 offered,so.that,students could take advantage of internShips and On-.

,the-job training not norMally avaitlable after regular school hours.

POST HIGH SCHOOL (Grades 137-14)

Through an expanded. Adult Edutation Prograqand REVAMP project,funds, allj available high sChool guidance seryices weire offered taout-sof-schooiyouth andadults during .evening hours. These_services included career orientation through
the career education.service center,.career explorat'.. on small group or
individual basis, opportoifies for ,internshlips,-,on-t ile training programs,land

In4additiOn thq adult education1Program tabe expanded through
local funding so that out-of-school youth and'adults may complete requirements for
high schoolgraduation or take refreshet, courses;

PROFESSIONAL;STAFF DEVELOPMENT (Grades K-.6)

The,elementary.curriculium coonginator, in cooperation with the elementary
curriCuluudirectors and the REVAWAssistant Director, assisted the tPachers in

P the_develdpment of career educatiOnal taterials aAd integrated as.ptirt,* the
exisZing Curricula; set up and.organized in-service training for orientation a/1.rd_
staff development in career education', Iodated the areas, organized, and supervised
field trips,,and deveroped supplemental bulletin board and Poster materials for usein all elementary schools.
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PROFESSIONAL 5TAFF DEVELOPMENT (Grade's 7-12).

The secondary urrtculum coordinator, in cooperation with.the guidance
department and the REVAMP Assistant Director, organized orientation and in-service
trainihg-for all teachers so that they might become acquaihted with career
education objectiVes Project persOnnel helped develop materials to be useful -in
all subject matter areas. Since al.1 Students must take English, math and sOcial
studies, the major thrust in curriculuth development was placed in these areas,

Portland teachers being freed from their regular classrooM duties to serve as

Each year, one. depN
thment was Selected 'with two experienced, flexible Sou.

Curriculum coordipators, Secondary curriculum coordinators developed career
education materials and revampgd curriculum to be more serisitive to preparing
students vith an employable skill.

The curriculuM cOordfnaotrs worked closely wi the-departMent chaiklen
and'the.,REVAMP As-sistane Director to develop course o feriingS: 'In order that

.

career education attivities ocdurred in the classroOm rior to this Comprehensive
,rpvamp, OrtjeCt staff'disseminated career educkioh materials generated at other.
!Career education sites, and led and coordinated career education modifiCation-of.
''existing curriculum. .

2. Specific Objectives'

,
,

The South Portland schools proposed a developmental -prograth ,career
education for grade Kindergarten through 14 with.the following obj4ttAVes.
intludeck_

Career.Awareness (Gracles K-6)

1. Students will demonstrate an awareness abOut themselves jncludinq
their interests and abilitieS.

1;

Students will demcinstrate an awareness of a wide variety,of career
opportunities throughout 15 clusters.

3. Students will recognize that all work is part of life and important
to.society.

Career Orientation (Grades 7-8)

1. Students will.demonstrate insight in d diversity oc career opportunities
)and their relationship to school subjects.

_2. Students will demonstrate awa.reness of their i-terests ard abilities.

3. StuderiTs will be,able to describe how a posAtime attituoe oward wor;
,improves bot pe sonal job satisfaction and qualit./ of'producU

4. -Students will.re ate their jnterests and abilities to possible career
selections.

I

As the students complete'the orientation segment, they will narr:ow,their
tentative career possibilities to three of ihg 15,USOE job Clusters.

10
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Career Exploration (Grade 9)

1. Students will be involved in bands-on exploration in three,areas of
their choiCe on site or other first"hand contact.wiih worker or :

producing of real products.

2. Stulents will make in-depth analysis of three job Clusters- of their:'
chbiCe.

Students will be administered the General. Kuder Preference "Record so
-that they-may better evaluate their intergsts. I

Career Preparation (Grades 10-12)

1. Students new tO the program will imorease self-awareness, orientation,
and explorati.on through individual'or small group guidance..

,

Students will use tests such as: -Kuder Preference Record - all forms,
Holland's Self-Directed Search, or,the Strong Vocational Interest Blank.

3. Students expecte4 to drop out will be.provided'ewith a var-Pety of
..vocatiónai traininb opportunities so they may,)upon leaving school,
have a salable skill.< (Short-courses

eniphasizing immediate job entryskills will be created.)

4: Students will,receive placement services as a guidance function.

5. Stildents wiil be provided, pre-vocational orientation courses in grade
10 fn cooperative work-study, distributive education and bWness
'education so.that they are ready for cooperative placement in grade 11.

PrograM Redycling (Grades-13_and 14)
.

All out f-school youth and adults will be provided the opportunityto use a 1 high school guidance functions including: testihg,
vocationa investigation; counseling, educational planning assistance,
vocational training, and placement.

. ,Ajl out-of-school yokith and adults will be provided fhe pportunity
6ourse work -in adulit education to-complete credits for hi h school
gi'aduation, further vbCational training or refresher courses, and
enrichment courses.

. .

3., i1re Assistant Director will strUcture the provisi.on of these services
) '

on a.regular evening basis artd:publicize this service through
4, . community media.

3. Pe(sonneld

-

-Federal funds- are used-to supbort* (fully _or partially) nine full-time
peofessiOnal peronnel plus one full-time Orojec clerk. The professionals'
associated with the project are as follows:

0
%

11

r
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.

Project Director -.The project director waS Mr. George McLeod, Assistant,.
Superintendent of Schools (s condary). Mr, McLeod has budgeted 20% of
his time to the' project, bd he waS paid totally by local funds.

i

,
,

. A,
. ,

Assistant Project Director
...,

atsistant project director-)Was William
Frederick Freise. Mr. Fre .0*. responsible for the day to,4ay,management
of the project and Wks sala e II 0% by the project funds.

to develop_cur.ricula on a full-time

,,..---5" ,

,

4 A

Curriculum Coordinators Th'roughout the pröject's three years, regular
full-time faculty have been released
basis.

One person, Mrs. Ruth Roberts ha performed this task'at the elementary
1eVel for all three years.

the .secondary level successive pairs of teachers in'iliathematics, English
and social studies have been pt-W2ed.

Guidance Counselor One full-time guidance counselor at the high School
is supported ty the project. _This:is a new position loyield 4 FTE
counselors at the high school. It was decided to divide the'career educa-
tion responsibilities &bong the four counSelors (25% timezeachl_rathr
than assign all reponsibilities to a ingle person.

\

Guidance Assistants - Three Oidance assistants have been retained (100%
flinding by the project) to ass\ist in the development of career.information
resource centers at each of 2 junior high schools and at the..,.high school./-

4. Activities and SerV.ices'.
a

The major activities of the projecthave fallen nto foi broad areas ofy-
fort: (T) elementary education, (2) curriculum4evelopme t, (3) expanded
d redefined guidance servicea, and (4) &venial management planning.

\. ,

1. ElemeAtarSi tducation

Through the 'development of a hadbook, a file of resource people and
in-service teacher training:career education has been implemented into
all 12 elementary schools in the district.

2, Curriculum Development ;.

The elementary curriculum development effort has focused on,14eviSing
-tthe elementary career education hand600k and plahning for its

implementation throughout all tWelve1(l2).elemntdry school's next year,
a -

The secondary coordinator.of mathematics from th first year was
retained to assist teachers in the implementatio of math curriCula
developed and to assist other secondary teachers in implementing
career educaticn actiOties,into their classrooms.

12- 77-
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Two English teachers:from the high schoof were retained to examine
and revise the English curricula (7-12) with career education ,

concepts in,mind during year TWb.

Year Three saw two faculty develop' curriculum for social studies in
grades 7-12.

Guidance Services

TO guidance component (JHS and SHS) conducted a needs assessment
and redefined'their p'rogram based upon,these data.. New strategies
and services were implemented as a result of the needs sur'vey.-

4, Overall Management

Project management focused upon five areas of effort during the second
year:

1. docuMentation of inservice

2. documentWon of dissemination

3. development of a sequential plan for the continued development of
career education in South Portland

4. developtent of a Guidance Handbook 'for students and parents

5. implementation of a testin6 program in grades 2, 5, 8, and 11 which
will medsure project impact.

,1 3

,



. EVALUATION OF PROJECT 'COMPONENTS

The evaluation of each.major,project comionent will be addressed inthe
light of the long.range objectives which the project established three yeart ago._
Other significant findings will be included where appropriate.

. Elementary Component
.

,
.

.

ipurifig the three'years of the Career Education Project in South Portland,
r.the developmegt and implementation of career education at the elementary level
was the primaeY resOonsibility of Mrs. Ruth Roberts,

it

From, the on-set the elementary component has-Aloyed ahead smoothly and in an
exemplary'manner.-\"Major activities designed tO,implement career education in each
elementary schoo/ were: --- 1

1. 7.-1he devbopment of an Elementary Career AwareneSs.HandbooL
.

...

2. The development of an.Elementary Resource fil
4t

e, and .
,

. 1-i,;..,-:,,.
)

3.. rn-service training experiences fOrteaChers.
- '

.

During thefirsttwo years of the project, implementation was focused on
four "project schobl,s" In the finalyear.(with initial preparation,. in the latt
half of year two) the remaining eight'eAmentary sot-16)1s within the district were
brought intO the project. Holy cross,, a local.. Orochial scheol, was also involved
during the final project yean: , .4

. .
_

.
. .

Elementary Cafeer Awareness .Handbook
r

.
.

.,..,

. Throughout the three.. years of the prcoject, the elementary coordinator,
teachers and administratOrs have developed and revised a career awareness hand-:
book. for elementary teachers.

This handbook in'its final revision will be linked directly to the eight -

broad goal areas in the Sequential Plan for Career Education in South Portland:
ActivitieS for eadi goal area at the primary and interMediate level have been
included. While. the volume fs arranged by goal area, activities pre cross
indexed by topical area.

!,
- This product is exemplary:in that-At ties te.ach a"ctivities fo the major

goals of-career education atthe primary' and irer ate levels in South .

Portland.

...Elementary-Retource File
/

The elementary resouece file is a teacher generated pool of activities
'involving field trips and resource people for career education. Once the set is
complete it, will contain approximately '300 ca'rds, each providing the teacher with
a proven resource for field trips or guest speakers. A complete listing of this
resource file will be duplicated and will be housed in,the libraries of all 13
elementary s.chools, as well as the iwo junior high schools.
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Inservice Training Experiences

Inervice training workshops have been implemented throughout the projectcycle. Initially,'Mrs.-Roberts or outside-consultants conduCted these sessions.,As the project 'progressed teachers and curriculum directors became the primary
"instructors" for other staff in the system. During the final year'of the pro-'ject,.more than 100'"teacher days",of inservicetraining had been offered bySouth/Portland teachers and staff to the Bangor school system...

A
Career Guidance institutes °(24 teachers), Presentations (21) and hosting

visitors (32) were also utiliied as inservice activities.

Impact A
(.

Career Education at the erementary level in South Portland has been achieve
Testing in the pilot schools (sea later section) has.resulted in significantgains in career awareness.

. ,
. , Through the involvement of the elementary princioalS_and the curriculuM .

directors, implementation in al1.13 elementary schools, has been achieved as wellas provision for on-going monitoring of continued implementation.,

Mrs. Ruth Roberts outlined five actions steps for implementing career.education-jnto the non-project elementar's_schpb1sAThey mere: ,f

l. Meet with all builAing principals to infOrM-them-of_career education and
, .its Amplications for South Portland.

'2. *Conduct a'series of two inservice workshops, one on October 9_, 1975 and
a second oh March' 9, 1976.

0

3. Attendance by the elementary.career education.coordinator at -faculty.
, meetings.

4. Attendance of,the elementary career education coordinator at PTA,meetings.

5. Regular visits by the elementary:career
education coordinator to the

project and'non-project sdhools.

'All steps in this process were completed and we might addmost successful.Meetings with all principals have taken place, aS well as meeting with allfaculties. The October 9,.1975 inservice workshop was .a success as was the Marchworkshop. The%elementary career educatiovcoordinatordeveloped a bi-weeklyschedule which permitted her to spend most of her time at the non-project schools.to help them develop career education activities and'effectively implement thesein the classroom. A number of PTA presentations were made and will continue.

The evaluation team reviewed the teacher reports of career education activi-ties at the non..-project schools. It was clear from a review of these activitiesthat virtually all teachers in'the-non-Troject schools are implementing career .education activities into the classroom. This is a most commendable fact. It isclear that the-elemerrtary
career education coordinator has done an excellent jobin working with.teaChers and helping them to implement career education in theelementary,schools.
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13.

Curriculum'Oevelopmentomponent

Mafor emphasis of Project "REVAMP" in'theHarea of. Curriculum:Development were
directed towards:

a) Providing pre-vo-tational orientat)on courses in grade-9 and 10, and to
promote ongoing pre-vocational ortlientation.

b) Focus Math, Social Studies and English courses more on Career Development
and to compliment'vocational courses.

Providing pre-vocational orientation:

a) A reorganization of the program of stbdies was completed and nine,(9)
week courses in "Career Awareness" and'ILSelf-Awareness" areAn Ongoing
phase of the junior high'curriculum at Memorial Junior High School'. At.
Mahoney Junior High School a nine (9) week .e6Urse in "Career 4areness"
is required of all students. Courses at both junior high schoqls are
oriented towards self-awareness, valudt and decision making-

,

*.
During the 1975-76 aeademic year, 419'*udents were involved' in ,h@se.
courses indicating the degree of commitment .to,achievement of the
objective. Junior high school principals assessed'the prognam.bfferings,',
recognized the need for greater attention to staffingi, activitles and
methods of teaching and included these courses in thefr 1976-Arnograrri
of studies.

A eourse, #234-"Career Orientation", was designed for grade 10, S'opha-
more level, as a vocational option. It consistS of 'a redesigned intro
ductory Course in.cooperative education and is included in the 1976-77
program of studies. Forty-five (45) students have enrolled in the course
for fall semester, indicating the effects of the ninth -grade orientation

'

courses.

c) The threel'(3) year effect of the Career Educatiqn Project with its intent
of restructing the guidance-counseling function'and the fotuSing of-the

-content areas of Math-Social_Science and English on Career Development
have resulted in major changei inthe_involvementiof 'guidance personnel

o in the orientativi function. Ongoing activitieOnvolve mini trips to
induStry, individuals and group visitations and job,shadowing. Students
have toured'the Regional Vocational Center and couriselors from the'Center

"have been brought in to meet with students. Appendix A reveals that
. there are SiX (6) vocational programs available to SouTh Portland students,

and that enrollments have increased by fifty-two (52) students, or .24%,
during the three (3) year affected by the Career Education Project.

A course, #634-"Cal er Preparation", was designed, implemented, evaluated
and restructured tu ,cleet the needs of senior students. It is 'a one (1)
semester course which is team taught by personnel from the English and
guidance staff.

16
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Curriculum Revtsion: Career DevelOpment Focus'
. .

'14.

The design of-Project "REVAMP" Rrovided for analysts, evaluation, wrid

curriCulum revision by project personnel. Faculty members were given in-
houSe sabbatitals and assigned to.the,task under the assumption that those
who-are involved.wfll, when they rgturn 'to the classroom, effect change.
Mathematics wasytargeted for,r,v+104-dUring the first year of theproject,,
English the second.and Social-$cienCe the third.

a) MithblifaticSturflculumRevVion.andLIMpT&Mentation:
,

.Two (2) 'mathematjes,teachers vere,assigned to the task i Ang
procedures fq reyiewing currit'ulum, Conducting B needs At4e
identifying.reCOmftended revisions. They established procetther0-iwhidti:'-f

provided fOra,:revtevvof existing:curricular, review .of Cal.0:,.E4u'tation
and inVolvement ot the business community and mathematics tea'aérs. The'
result was a Series Of recommendations for.revision of the mathematics

.curriculum, approved by the School Board: on March-11, 1974, and imple-
mented.in three (3) phases by mathematic-personnel under the direction
oflhe Chairman of the Mathematics Department at South Portland Hi
School.

;dr
Durtng-the.1974-75-academic-year; several r6isions were made in th
curriculum as Phase One was implemented-while research efforts and
curriculum development efforts continued to be of concern.

Eight (8) mathematics teachers Accepted responsibility for instruction
in new or,revised courses, and all department members took an'active
part in curriculum development.

The revised mathematic sequence grades 9-f2 provided for.different j

levels Of meth 6ased on the occupational aspirations:of.studentS:
During-the 1974-75.academic year, an Algebra I course replaced a pre-
Algebra course enrolling 111 students at the three (3) secondary schools.
Performance and achievement indicated that students met course require-
mentsand expectations. Math teachers_assumed responsibility for coun-
seling students,:and math sequences haVe been more-clearly' defined-
Figure I-and distributed to all students..

Figure I Mathematic Sequences Grades 9-12

geometry---->Algebra II
/'

elementary analysis---nalculus
Algebra

/

Ltechnical math

) Algebra I 1----4 geometry J '-)advanced Algebra

Tech. Algebra I/descriptive geometryitech. Algebra II7-tech. Algebr
III(semester

applied )\lgebra I-,desoriptive geometry-ath for industry '

, 21 descriptive geometry
Algebra I part 1 .4Algebra I part 2 !

'9 Algebra II



Electives - commercial math - grades 9 and 10
1. consumer math A - grades9 and 10

consumer math.B - grades 11 and 12
computer programming >computer science
finite math

Phase TwO implementabion-iprogresied_as scheduled. Algebra I, part 1,
continued to be 4uccessfu1 at the ntnth grade level with 1976=77 enroll-
ments prbjected at 128 students; an-increase of thirty-six (36); The
confent of courses has been revisediin an attempt to enhance student
success.

'

Consumer math and technical math have been offeredfor two (ayeara
with three (3) classes of forty-two (42) students and two (2) classeg
of thirty-seveW(37) at the Junior Highs and forty (40) students at the
high school. 'Technical math had an enrollment of twenty-one (21) students
'during 1975-76. SchedulOg has-been,revised and combined materials de.-.
veloped by consumer math teachers to assure.content and goal ,achievement.

Technical Algebra I was oifered for.the seond time An 1975-76 and ran
,more sWoothly as misunderstandinjs as to purposes of the course were
resolved. The natural progression.-from applied Algebra I and...technical
Algebra II from technical math and Algebra I ran smoothly, and enrollments

. in second level courses were'attained..

During.70e 1976-77 acadedic year, Phase In, or final sequencing of math
offert will iake.place and all courses in the sequence (Figure I) will

. beeiv ,able to students. .

English Curriculum Revi'iion and Implementation:

Utilizing the procedures and techniquesdeveloped by ,Mathematics per-
sonnel,. two.(2) English'teachers undertook a review'of thee Current offer-
ings and English cUrricular during,the 1974-75 academic Year.

Workshops Were-held by thc,inglish staff involving them in identification
of language skills and development of,a curriculum sequence'to.eliminate
ineffective duplication'and repetition: Altho not all teachers were in .

agreement with.all proposed revtsions,,all accepted or recognized the ."

need for some and approximately 75% enthusiastically supported the English .

Cuericulum Revisions which were approved by'the South'Portland School
Board on Marchx10, 1975.

Recommendations included a sequential program for all-general and college
bound students, 4rades 7-10, covering five (5) reas:

Reading and Literature,.
Writing
Language (grammar and usage)
Speaking and Listening
Career Exploration and Preparation

(values, attitudes, and job Skills)

w
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These elements are to',be a part of'all English offerings, Phase I-III n
the Junioy High School ,

In a further extension of curriculum development, activity.packages and
implementation strategies have'been dei.ieloped for each curriculum area.
These are sequential, Phase I-III of the Junior High program and publishe
in a Language Arts Curriculum Guide-grades 7-12.

In the Senior High School, a Phasejlectives programhas been-adopted.
Newoourses or approache's added included:

1)- A nine (9) wegk course- reibired-of all-nint4Aradé-students de,1

veloped cooperatively by the En-glish and Guidancq DepartmentS
The course to include jab shadowing and job si011s (applicatiOns
and interviewing appropriate to part-Ttimejob)'.,

A career preparation Course offered in grade 12 by the-English
and Guidance Departments.

3)' -Independent study opportunities.

Responsibility for *plementation of the curriculum revision was acceptep
by the EnglishDepartment Chairman and implemented during the19757q
academic.year:

A follow-Up after One (1) year of implementation revealed that the.recom-
Mendations haCbeen accomplishAt arldthe career dimension had'been
fUsed. into .6.0,.ongoing english curricular. Activity lists revealed the
extent.of teacher involvement with 50% 6f the-faculty actively involved
in Career Education sctivities and .two (2) publications and courses spec7,
ifically'offered with Career Educar ion.in mind.

The curriculum guide was comple
teen (17) Career Edutatidn
of Career Education. Seco
'updating -their4curriculum
attests to greater interest i>n,
component of their curricular.

twelve (12). teachers keying seven-
ctivities to the objectives and goals

s were involved in revising and
e degree of teacher involvement

upport for Career Education as a

c) Social Studies Curr'iculum Revision'and,Implementation:

Two (2) Social Studies,teachers Were assigned the task of reviewing the
Social Studies CurriculumCand utilizing the procedures premiously estab-
liShed by Math and English submitted recommendations, which received South
Portland School Board approval ori April 12, 1976.

Curriculum changes, which will be implemented during the 1976-77 aCademic
year, focus on skills, attitudes and values. More specifically:

1) Social Studies Skills Listings:

What and'when to introduce and extend within the curriculum.

2) Assessment Instrument:

For checking skills of entering seventh grade students in order
to provide basis for a relevant curriculum,

:t4/1.
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3) Explanation of Values and Stages of Moral Reasoning With Appli-
cation to Social StUdies

'4) Topics:
Objectives and various units.

5) Content Outlines on 'Canada, Africa,.Latiln America:

These provide directions toteachers as to:what can be taught
and to familiarize the school board and teacherswith these
Content areas.

(ti

Curriculum materials have been produced-by a team of Social Studies
teachers assessed by the board and revised accordingly. These material
will be utilized in 1976-77 as the first phase of revision will be imple-
mented in grades 7, 9 and 11. Plans call for a review arid revision Of

, Social Studies materials for grades 8, 10 and 12 dpring the 1,7E-77
academic year with implementation"scheduled for 1977-78. As with the other
Curriculum area's, the department chairman will assume re'Sponsibility for
implementation.

EXpansion-,of Career Education Curriculum Materials:

Two (2) major approaches were'utilized in.achievement of this goal;
acquisition of new materials for student usage and additional profes-
sional materials for teacher review; and development ora procedure for
dissemination.

' Resource,Centers at both junior highs and the senior high documented
acquisition of better than4200 new pieces, in addition, all centers in-
dicated receipt of a large4lumber of up-dAfed catalogs and pamphlets.
Documentation of usage as well as acquisition was provided.

Professional staff material sis held aethe High School Resource Center
at well as the Career Education Coordinator's Offices. These are dis,-
tributed to teachers and staff upon request to any Center and/or the
Career Education Secondary Curriculum Coordinator. Usage was documented

III. Summary:

Project goals.in the.area of curriculuM were achieved through

a) Implementation of the Math.sequencesoproviding releVance arid career,
oriented mathematics.

b) Implementation of a revised English curricular which included a-career
dimension at the junior, high, and career preparation courses as phase
electives at the senior high.

1
c) Analysis, review and development of a Social Studies curricular based on

skills, attitudes and values to be implemented in the 1976-77 academic
year.
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d) Continued acquisition of Career Education resource materials and
development of a system-Resource'Centers-for distribution and usage.

Project "REVAMP" has made great'strides in curricdlu
- tion. Infusion of Career Education Concept has take

.that 'involNiement is a key'..
I

development and implementa-
placg because af reCognition

T

-

Guidance-Counseling. Component
. ,

4u
. ',The terminal evaluation of the guidance .aspect of this Project can be'

- expresed (1) in,terms of the specific prOgraM objectives achieved-and (2) in
. 'terms of the,staff effortG made to achieve them. If one,is to focus on the,

- single most noteworthy feature of Project REVAMP, it must.be in terms of.this
second diMension. The objectiVes of the Project were, in general, accomplished,

,but-mOre importantly-Where the guidance department was inVolved,'its definition.
.

of,role, staff's 'daily functions, and their interact\ions with school and' non-
school people were Changed.

At the start of the Project the Guidance Departments of the various secondary
units were diligently engaged, in traditional guidance nles, whin were falling
to meet the needs of many of their students and were eelatively inefficient in
their delivery of serviceS. During the first year of the Project, staff became
familiar with the meaning and implications of a total career education,
orientation. In the second year, a needs assessment project, which gave
continuous direction to the goals of the guidance program, was instituted and a
systems approach to the accomplishment of REVAMPs objectives was developed.
During the third year, the various specific activities necessary to the achieve-
ment of the project's objectives were continued, instituted, or redefined, and
evaluation procedures were refined.

At the same time these program development actAities were being pursued,
counselors, consultants, and paraprofessionals were continuously extending
themselves to provide new, career education oriented services to students,
teachers, and parents. By the end of the three year project period such concepts
as the provision of guidance department monitored career resource centers,

,counselor 'administered and organized career 6ducation activities for classroom
teachers, counselor taught career decisionmaking units, community involdcment in
the Gchool's guidance work, and a parental awareness of A continuous career
development thrust as a major justification for the guidance staff's existence
1'4ere firmly entrenched, and guidance roles had been so irrevocably committed to
.the implementations of these concepts that the reversion to former roles is
almost iMpossible. By placing the major responsibility for implementing a

career education program in the hands of the guidance staff projett REVAMP both
maximized the possibilities for att'aining its "three year impact objectives" and
guaranteed that there would be a post-Project continuation of grant.supported
goals'and services.

Specific Objectives

In general, there w,as an impressive accomplishment of the Project's objectives,
and of the evaluation criteria necessary to document these accomplishments. Only

2 1
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at the post-secondary 'revel (Orogram Recycling) were achievements disappOtnting.
'The reasons for this relative failure and the successful achievement orother
goals are discussed in detail below:

- Career Orientation (Grades 7-8)

ObjeA ctive 1 - Students will demonstrate insight in a diVersity of
career opportudlties and awareness of their intereSts,
and abilities.

-
Objective 2 - Students will be able to describe how a-positiVe attitude

toward work improves Ubth perSonal job satisfactiOn and
quality of produCt.

0.
Objective 3 -.Students will relate their interests and abilities to

possible career %elections.

Activities to aOlieve these objectives varied glightly in" the two jUnior
hfgh schools, buk.the general offerings were highly similar. The establishment
of a Career ResoUrce Center staffed by a highly competedt ana dedicated para-
professional and supervised by Counselors was the heart of the career education
program in each school. Quarterly reports-over the three years indicated a .

consistent and steadily increasing usage of these centers (e.g:, Memorial-had-a----
total of 1,098 stUdent contacts in'the second quarter of 1975 compared with 3373 ,
total student contacts in a'similar period of 1976. A followup study of the
10th grades indicated that approximately 80% of these students had sought out
information on their own and approximately 90% of these had found the materials
helpful. In-addition*, in 1975-76, 85% of the teachers in these schools had made
Some formal use.of the Resource Center.

Another major activity was the Career Fair co-sponsored by the two junior
hs. This effort was well attended and highly praised by both students and

arents and ehthusiastically supported by the business community.r

Other major career orientation activities included 1) self- and career-
awareness courses, where the results of interest and ability tests were relAted
to career planning, field trips and guest speakers, and student volunteer,
programs. Again, followup studies of students in these activities immed%ately
and in the 10th grade indicate high levels of satisfaction with the programs,
increased-self-awareness and .increased job knowledge. '-

Objective 4 As students complete the orientatipn(segment, they will
narrow, their tentative career possibilities to three of
the 15,USOE job clusters. (Grades 7; 8, and 9)

As,a result of the aforementioned activities in grades 7 and 8 plus the .
writing of a career research paper by the ninth grade, all students were aware
of the OSOE job cluster System and had identified their oWn major. 'interest areas
in terms of Holland's classification system. 'All eighth graders listed three_
prioritized career dusters for visitation at the Career Fair, and a sampling cif
ninth grade students in April indicated that 78% had narrowed their job interests
to just one cluster and 88% had narrowed to three or less clusters.

,
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Career-Exploration (Grade 9)
'0

ObjectiVe 1 - Students will be inVolve in hands-on explbration in,
\ ' three areas of theie cho e-on Ote or other first hand

contict_With wilrkefs or producing pf real prodUcts.,

0bje5tive 2'-'Students.,w01 make'in-depth analyses of three jOb
Cluster§ of theirschoice.

°

_

Objective 3 - Studehts wfll be admini§tered the=,PeneraI Kuder
, Preference Record sO that they may better. evaluate their
interests.I.

20.

',Motive to, these-ex-ploratimgoals,
nt§ on,ly0ocCagionally,took. the'

' Kuder interest survey,-but tht.Self DireCtedSearch Was used widely, special
,

empha'sis-Was given, in the ninffrgradeAroup guidance classes to in-depthjobx.
analysis (although instructors' noted,some difficUlty-with this because stUdents
tended to want to' explore three jobS.within their highett priority cluster), and,
planned hands-on experiences'14ere 'Provided to-most studep;,A,. ,For example, .90% pf
the Memorial and 67.% of the Mahoney'students. participateein"the Job Shadowing
yrojett, which involved extended individual,obseevetitins,q2an. actual wprker-in
a job field of their choice. Followup surveys indicated 'alligh ) evel of learning

i-, andinterest as a re§uTt Of these yisits. --- ,, ,.... , .
.

. .0Objective 4 -jo fully inform parent§ and §tudents about guidance
.

services.
.

,r
- The maSorjmplementation of. 'his objective was the completion over the years

of the Project of eCareer Guidance Handbook.. This HaKdbook which was,designed
to be used primarily at the point of transition to junior hi,gh school, outlines
for the student and hi§ parents the annual sequence of career development

.

activities-which he will be exposed to and the decisions, that need fb be Made
at each step. Plans have been made to disteibute this document to all sixth
graders and their.parents and.to use it at each.decision point in the §tudent's
secondary school,career.

Additionally,-sixth grade orientation days, parents nl h s for each grade,
open houses, parent participation in the Career Fair, and par1it participation in
many of the other aspeets of the Career education program served to keep both
parents and students aware of guidance services, especially as they pertain to
Project REVAMP's goals. Typically; only about 15%-25% of parents attended these
affairs, but evaluative comments froit those attending were very posi/tive.

Finally, a junior high newspaper which is.sponsored by the Career Guidance
Center provide§ an outlet for career guidance news'to students.

Career Preparation' (Grades 10-12)

Objective 1 - Students- will increase in self-awareness, orientation and
exploration through individual or small group guidance.

So

Objective 2 - Students will u§e inteeest measures.
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At the high school level, awareness, and'orientation activities were continued
as preparation and terminal Specialization goals were introduced. Vocational
decisionmaking activities included:

Orientation Day to familiarizp/eptering 10th graders with the High
School Career Guidance Center.

2. A weekly Careerllesource Center Newsletter.
P

' _3. Ajob shadowing experience ,for.155 students',"

4. Career Field Trips for approximately .300 students.

%5. Small group counselor-directed courses on decisi, onmaking,.participated
in,by 75% of All 10th graders.

6. "College.Survival" program to.help interested students'in college
choite problems.:

7. Senior tdreer Day, a major undertaking involving juniors to some degree
and all seniors, as-well as the husiness coOlnunity..

8. A career preparation cOurse jointly'taugbt by counselors and 12th grade-.
English teachers_

,left
. A yoluntary film fesft04Iffon such social issues as alcoholism, venereal

disease, and humarf tpiAttY
.

10.. Monthly Career Days (dverage attendance 200 students).
k

11. Student orientation sessions on College Board exams and financial aid
(average attendance approximately 75,students). Similar ,sessions in the
eYenings for parents. .

12. Work in cooperation with classroom teachers toniake program plans relative
to abilities and future career directions.

13. Evening orientation for entering 10th graders.and their parents
(attended by over 300 students and parents).

14. Continued provision of interest tests; administration,of the ACD, JOB-0,
OEK, and'SDS, and participation in the Armed Forces Vocational Aptitude
Battery program.

Objective 3-- Students expected to'drop out will be provided with a
variety of vocational training opportunities so they may,
upon-leaving school, have, a salable skill.

Objective 4 Students will receive placement services as a guidance
function.

2 4



Object

22.

--Students will be.provided Ore-vocational orientation
, courses in Grade 10 in cOoperative work-study, distributive,

and business educAtion'scv-that they'are ready.for co--
operative placemeit in Grade ll:

. These threp " laCement" objectiVes haVe been'attacked..on.a broad front -,

thrbugh the provi ion,of a. variety ofguidance monitore services.. kdropout.
Committee is meet ng,regular.ly.to make recOmmendations t other school. personnel
on how td cope with the dropout.problem, a dropout exit procedbre has been
standardize-C-- the' Chamber-of -Commerte It Cooperating in a project to find jobs

.for school, leavers, and,guidance staff ha've contacted the majOrity of drbOouts
from the- past year and .have induced about one-third of these'people to returhtoschooL A Job Bank has, been, established and.maintained by thOuidance Department :
to place stdents in part-ttme jobs and to assist qradUates'iWobtaining work.
And, finally, an extensive Vocational-Worl< Experience program has.been developed
which starts with pre-vdtational and guidance Activities in the 10th grade and.
.offers several different votatiOnal options at the llth and 12th grade levels

State,Vdcational Scho&s, Distributive Ed4cation, Cooperatixe Work.
Experience, and Business'Education Work Uperience). Over the last three- yeirs.
these options have increated-in popularity "h the steents.

Although this work placement effort is impre14e, this area represents One
of the relative weaknesses still ofcRroject REVAMR0 ttempe,to provide a more
relevant education. This is due not so much to a tack of appropriate effort on
the part of guidance_and other staff as in a failureof some responsible persons
to.provide a means for making specific cuericulum revisions based on the needs of
students, e.g.-, more appropriate courses for future dropouts, and in the 'process
'to identify the upique needs of various school sub-populations. Hopefully, the,
recently completed and excellent Needs Assessment will provide a vehicle for
achieving this end.

Program Recycling (Grades 13-14)

Objective 1 - Out of.school youthhould have Access to high school
counseling,and career information.

Objective 2 - AdUlts need access to continued eduCational opportunities.

Objective 3- Awareness of edUcAtional opportunities fOrAdultS is
needed,if these programs are to beeffective.

As noted earlier, this level of the Project hasbeen relatively poorly
.implemented. Although it has been publicized in the community that guidance and

counseling services are availaPle to out-of-school yo h nd adults 4nd although
the Career Guidance Center at the.High School is open one vening' a fdeek with a'
counselor on duty, there.has-been.only a limited respons The main reason for
this.seems to be a.lack.of a means;of successfully reach.ng out to potential.
consumers and.a lack :of strong-motivation to,include these objectives and'their
consequent'servicés in REVAMP planning. The gUidance staff has made reasonable
efforts and the adult careercounseling program has reached many needy clients,
butif this program istocOntinue it mutt receive Careful attention and more
deliberatesupport.
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Ithpact Summary 0
-.

. ,The above minor reservations about Program Recycling and .t'he need 'for'more
responsive curriculum revision*ocedures:Apt withstamding,:the accomplishments
of Project REVAMII over the post thrpe years'is impressive. . .

-
,

1 .

Ifthe Oals o eddcationfinvolve Ca) the :inclusion Of family and coMmunity
.in the.sChools, an intreaSin relevant educatiof )r futue citizens, .

..,. workers, and homemakers', nd -(c). a c fluence of cognitive andi affeCtive leornings
.

-7.11tCw all.yOUth', .

. 4

.
And if the g ls of guidance involve (a) providing to youth information about

seif, (b) prA.ding them informatiOn about IlternatiYes of choice, (e) assiSting .

them in thede isionmaking prOcess, and (d) facilitating their-learning process-
through interventions directly with students and the various -agents who service,
them,

'And if the goals.ofcareer education inVolve'(a) theassurance that, eath
st.Udent and adult will have specific vocational preparatiOn,..(b) the expectation
that society will proVidetraining, advisement, and placement for its,citizens,
and (c) the opportunity for students to. know-more about self relotIve to the world

, df work in order to achieve maximally satisfying job,
,

Then Project REVAMP has been extreMely successful. For it hasvbiusing the
:vehicle"of career education, caused the South Portland school system and especially
its guidance department to.make major changes irOts.role and.its pro-vision' of :

services--as'is fully reflected in the preceeding.twO sections, Beyond'the:
attain*nt of:these specifiClobjectives of.the.program the ove0all achievements'
'of the Prbject mcist importantly include the following:

1. An increased visibility and aPPreciationof guidance and career
education services to all Consumers. .More parents and community
people'haye been brought in direct-contact with/the schools. In an,
operationarfulygyin 1970, guidance'was not even mentioned; in 1976
it was mentione&spontaneously and positiyely by 50% of the respon-
ders. A'survey,at the end. of the.Project perfod indicates an over
90% involvement of*teachers, mostly with ositive reactions, in REVAMP:.

.programs of some sort. .Asguidanceservices haye been more career'
education they'have received increasingly strong endorsement

, .froM administra n.

2. An inereased volume and quality of guidance's student Contact. The
career education thrust has forced counselors from one-t6.'-one contacts
and ihto "Management" and small group activities, which nave made them
more avatlable and apparently more helpful to students. .This fact is
reflecied'in progressiVely more positive-coMments in the annual Senior
Surveys.

3., Better "public'relations" in general, parents', teachers, students, and
community people express a more positive view of.guidance services.
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An obVious "career education" impact on students. Al the j-unior
high level counselors and teachers report.that Students come from
the elementary' grades with an apparent eareer development 'awareness.
ACD results, the Sophomore Survey, and'the Senior Survey indicate
increased career matunity and increaed satisfaction with career
development programs.

On the critical side, tkere is Still a need to deal with:

1. Some teachers' lack of understanding and support as they see career
education interfering with their traditional tasks and subverting
"discipline" and "s,tandards."

2. Parent concerns relative to what career education is all about, e.g.,
"railroading" their children out of'college or not "advising" children
to do the "right thing."

3. The tendency of students to persevere in traditional stereotyped'job
roles, especially on the part of lower class and non-academic youth,
whd still have not been fully reached by REVAMP's programs.

, Administratively, in terms of guidance staffing tile impact of REVAMP is
manifested in the fact that most of the Career Resource Center aide positions,
the REVAMP counselor, position, and,much of the software costs are being .incor-,
porated into the local school budget.

These administrative commitments, tne changed role of'counselors, the
Qbvious positive impact of REVAMP's career education orientation, the improved
public image and partiCipation in,the schoWs, and,sthe change in teach6r-guidance
relationships all serve to reiterate our original statement that Prcject REVAMP
has achieved an irrevocable reorganization of guidance and instructional services
and has by many criteria proven itself as an eminently successful program.

Management Component

Project-wide Testing-

Career Awareness Inventory

Students in the elementary grades (1-6) were exposed to a myriad of career
education activities during the three years of the project. These'activities
were designed to make stUdents more aWare of themselves, their interests and
abilities and more aware of the world of Work.

For the first two years-of the project, four elementary schools (Lincoln,
, Redbank, Small, Dyer) were direct rqdpients of career education services: ,During
the final year of the project, the'remaining eight elementary and one pardchial
school (Kaler, Brown, Roosevelt, Uillard, Henly, Hamlin, Holy Cross, Skillin and
Thorton-Haughts),.were provided Career education services along with the original
four.
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,In an effort to measure the grow0,..,,in career awareness of the youngsters ih
the project and non-project schools, a pte- and post-test situation was designe.d.

,

An inStrument, the South'Portland Career Awareness Inventory, was developed
.with two forms, one forkprimary and one 'for intermediate grades (see Appendix A).
The primary instrument was 4 4B item te t which was read,to studsOs who responded
to an answer sheet. The ihtermediate i strument was a 31 item multiple choice
test which the students read and completed themselves. Each instrument was pilot
tested and revised base upon feedback ,from the students.

In the fall of 1 4 2nd and 5th giladers in the four project schools and four'
, non-project schools ale-, Brown, Ro sevelt, and Willard) were tested using the

appropriate form of the .Career Awaren ss Inventory. Theie same c ildren were
tested again as 3r7 and 6th graders in the spring of 1976 usirifthe sameinstrument.

Results of Aese testings appear in Table 1. Eath school, both at the primary
and intermediat .levels, did show growth in career awareness over the span of the
project. Usin9I the T-test for correlated means, it was determined that all of
tIvese gains we e statistically significant, With the-exception of Kaler - inter-
mediate. ,The/largest gains were by Small Schboi at the priMary level.

Table ,suMmarizes the comparisons made when all primary-students tested in' .

the projec sOlools are compared with their counterparts ,in the non-project schools.
The table also makes:the same comparisons for ihtermediate students.

It can be seen that gains made in the project schoolS were greater-than the-
non-pr ject schools at both the primary and intermediate levels- The differenCe
betwe n the gains was significant only at the primary level, however,

/
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4

TABLE 1 - Performance of Project and Non-Project Schools on the SOuth'Portland
Career Awareness Inventory -

to
w

Pre-Test

15 I

Post-14st s_
0

r-
ICS

,

m.

.cn

-a.
4.3
30
CDCLI2115(1)

Lincoln 35 29.2 3.39 22-37 .35.0 3.97 28-41
Redbank 20 '27.1 5.03' 17-37 31.1 4.52 21-37 4.Small 21 26.8 4. 15-36 35.6 1,80 33-40 8.
Dyer 34 28.9 2:97- 20-35 32.2 3.48 23-39 3.

Kaler 23 25.5 3.76 19-34 30.4 3.80 23-38 4. ,*
.Brown 26 27.0 3.$3 18-37 31.1 4.10 23-36 4. '*

Roosevelt 27 29.4 3.58, 23-36 32.7 2.73 28-38 3.
Willard 14 30.8 3.14 24-36 A.5 3.13 28-38 1.

Lincoln 27 15.6 3.60 9-21 18.4 2.94 13-23 2.8 *
Redbank 26 16.2 2.44 11-21 19.3 2.66 14-27 3.1 *
Small 24 16.5 3.08 10-22 18.9 2(43 16-24 2.4 *
Dyer 35 16.9 2.13 14-22 19.1 3.00 11-24 2.2

Kaler 13 19:5 1.66 17-23 19.8 2.28 17-23 0.3 *
Brown 42 14.9 _3.54 7-20 18.1 3.37 8-25 3,2 *
Roosevelt 26 17.5 '4.40 - 9-25 20.2 2.96 15-26 ,.2.7 *
Willard 22 18.1 2.90 13-23 19.7 2.66 13r25 1.6 *

* Significant at the .05 level 'using T-test for correlated means.
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Table 2

No.

Pre-Test Post-Test

Mean I S.D.. Mean S.D.

Gain
Score

Primary. Project

Primary Non-Project

90

90

28.1

1

28.0

4.01

4.06

,-

33.4

31.7-

4.12

3.57

6.3,

3.7
3.04 *

Intermediate Project

Intermedi te Non-Project

103

103

16.4

17.0

2.88

3.82

,

19.1

19.3

2.57
r

' 3.02

2.7'

2.3 .,
.53 N.S.

.

3 0

'
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Elementary Self-Awareness

In an effort to assess various dimensions of,self-avareness at the elementary
level, the self-observational scales (Sb-) was giveh to 2nd and 5th grade students
in the fall of 1974 and was readministered to these same students as 3rd and 6th.
graders-in the, spring of 1976. The tes'e and re-test matrix is below.

Ve Number ofStudents Taking the Self-Observational ScalesA

,

Project Schodls

Pre-Test Post-Test

Primary Intermediate Primary ' Intermediate

121 120 11.3 123

Non-Project
Schools .

103 105 91 >
-

103'

.

The priMary level of the SOS measures four dimensions of childreh's self
concept, Each scale is labeled in a positive manner with high scores being most
characteristic of the seele name.

The scales-are as follows.

Scale I - Self Acceptance

Children with high scores view themselves positively and attribute to them-
selves qualities of happiness, importance and general competence. They see
themselves as being valued by peers, family and teachers. Children with low
scores see themselves as unhappy, lacking in general competence and of little
tmportance to others.

Seale. II - Social Maturity

Children with high scores on this scale know how they are sOposed to think
and fee3 in a variety of sociel situations. They have learned the importance of
such notions as "fair play,"'"shari-ng," "perserveratice," Thelpfülness," and
"generosity." ,Children with low Scores on this scale have not learned these
notions and are likely to evidence hehaviors that most adults would charactertze
as selfish, inconsiderate, or immature.
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'Scale III - School Affiliation

Children with high scores,view school as a positive infipence in:their lives.
They enjoy goimg to school, and they enjoy the activities associated,141th schoZil.
Children with low scores' view schoolcas am unhappy place to be. They do not
enjoy most school related'activities and 'are negative about the importance of
school in their lives.

Scale 1 - Self Security

Children with high scores report a high level of emotional comfidence' or
stobility. They feel tlot they are in reasonable control of the-factors that

,efe'ct their lives and spend little time worrying over possible troubles.
101,1dren WiPi low scores on this scale worry a great deal. They are concerned
tHAtisomathirig bad May happen and report feelings of nervousness.

?Table 5 summarizes the results of the SOS testing at the primary leve

.-

3 2



Table : 'Pre-Test and Post-Test Results at the Primary. Level Using th Self-Observational scales

N .

Self

Mean

Acceptance

S.D.

\

%tile

Social,Maturity

Mean

-

S.D. %tile

School

Mean

Affiliation

S.D. %tile

Self

Mean

Security

S.D. %tile

,

,

prc oJo eocl

ts

Pre-Test 121/ 54.4 7 9 66.1 53.7 7 6 63.1 53.1 8.1 62.6 53.6 8.8 61.6

Post-Test 113 46.6 9 7

.

41.2 55 0 7 5 62.5 45.9 12.8 42.5 51 1 9.8 53.9

.,

Non-

Projeet

Schools

PreJest 103 50:1

,

9.3 52.0

.

2 7.6 60.5 50.7

,

9.5
,

5.5

,

53.7 9.0 61.7

Post-Test 91 45.1 10.7 38.2 52.0 8.9 49.5 42.4 12.6 32.5 51.7 8:8 55.1

34

33
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The intermediate: level of the SOS measures seven Aimension's of.childreWs
self concept. Each scale is labeled.in a...positive-manner with high scores being
most characteristic of the.scale name.

The Scales are as follows.
,

Scale I - Self Acceptance

Children with pigh scores vievithemselves positively and attribute to them-
selves qualities of happiness, importance and general competence. They see them-
selves as being vaiued\by'peers, family, and teachers. Children with low scores
see themselves as unhappy, lacking in general competence.and of little importance
to others.

Scale II - Self Security

Children With high scores report a high level of emotional confidence or
5tabilitY. They feel that they are in reasonable control of the faciors that
affect their lives and spend little time worrying over possible troubles.
Children with low scores on this sOale worry a great deal. They are concerned
that something bad mey happen and report feelings of nervousness.

Scale III - Social Maturity

Children wtth high scores on this scale know how they are supposed tO think
and feel-in a i/ariety- of sOcial situations. They have learned the importance ofs
such'notions as "fair: playi "sharing," "perserveratice," "helpfulness," and
,11generosity." Children with low scores on this scale haie not learned these
notions are likely to evidence behaviors that most adults would characterize as
selfish, inconsiderate, ior immature.

Scale IV - Social Confidence

'Children With high scores on this scale,feel confident of their ability to
relate successfully in social situations. They feel confident that they can make
.friends eeSily,.and that they are valued and.enjoyed by their friends. Children ,

.with low.scores -have difficulty making friends, do'not feel valued by others and,
.-see other people as being more socially adept than themselves.,.
Scale V - SChool Affiliation

Children with high scores-view school al& a,positive influence in their lives.
-They enjoy going to school, and they enjoy the activities associated with school.
Children with low scores view school as an unhappy place to be. They do not enjoy
most school related activities and 'are negative about the importance of school in
their lives. ,

Scale VI/L Teacher. Affiliation

Children with high tcores on this scale like thelir teachers. They see the
teaCher as helpful, attentive,,understanding, and generous. Children with low

3 5



scores see the teacher as arbitrary, inconsiderate of children, and/or as a
source of emotional .pain

Scale VII - Peer Affiliation

Chi3dren-with high scores on this scale consider their-relationship with
other children to be both q:-high quality and of considerable importance to them.
They see themselves as-apprioved and valued by their peqrs. They like to be with
other children. Children with low scores do not see their peer relationships as
an asset. They spe other, children as unfriendly, they'have few friends, and do
not accept the responsibilities of friendship easily.

1.
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T'abli 6: PrerTest Post-Test Results of the Intermediate.Level Usin the Self-Observattonal Scales

Self-Acceptance Self Security
,

Social Maturity Social Confidence

. Mean S.D. %tile Mean S.D. %tile 'Mean S.D. %tile Mean S.D. %tile

Project

Schools

Pre-Test 120 52.2 8.4 59.1 48.5 9.5 47.0 50.7 7.3 53.5 50.5 7.8 52.9

Post-Test 123 50.5 4,8 52.4 50.6 4.7 52.1 48.4 5.7 44.1 ' 49:6'1 4.9 48.7

,

,

Non-

Project

Schools

Pre-Test 105

1,

52.2 9.5 60.4 49.4 9.3 49.0 50.9 7(1 55.0 51.7 7.2 56.5.

Post-Test 103 52,0 4.3 57.8 49.4 5.8

,

48.2

..

48.8 5.9

.

44.9

.

\ .

41,5

_

4.7 55.6

.

,

,
School Affiltation TeacherAffiliation Peer Affiliation

Mean , S.D. %tile Mean S.D. %tile Mean S.D. %tile

Project

Schools

Pre-Test 51.6 )0.1 55.5 52.9 6, "4. 61.9 50.5 9.2

.

54.J

Post-Test ,

,

51.4 8.4 56.1 49.8 5,5

,

49.5

.

48.8 4.5 45.7

Non-

Project

Schools

Pre-Test 50.1 10,2 51.6 52.3 7.7 60.5 ,O.,1 1 9,6 54,8

Post-Test 52.2 6.5 58.4 51.2 5.5 54.7 1.1 5,2

.

54 0

,
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It can be seen from tbbles 4, p, and 6 that scores.on the post-test measures,
for'both project and non-projeci schools were,:consideraVY lower than the pre-test
scores. Considerable disOssions were-held _with teachers and project staff, but
no explanation for this -411-off in scores Ws

Assessment of Career Development

-In the junior and senior higttschoOl,Program theAssessment 'of.C.areer
Development (ACD) was,used both a a.needs assessment and student ealuation
instrument. Because the implementatiOn plan for career education at thA"secondarylevel focused heavily on the career guidance component, the ACD provided uteful
information for the guidance staff As they reviewed their programcobjecttves..,

'

The ACD was admipistereo to 120 junior high 8th graders and 114 'senior,bigh
svaders in January.of 3975. During April of 1976, the ACD was again'

administered to these same students: One hundred one (101) 9th graders and 84
12th graders took the post-test.

,

The AP results prOvide,information arranged.into 16 tables:addressing iariousaspects of occupational awareness, self-awareness, and career planninvand
decision-making. Table,3 below summarizes the pre- and post-te5t results in the
three areas of occuPational characteristics, occupation:al preparation requirements
and careerplanning knowledge. It can be seen that all schools made gains in all
three test areas:

.T.
Table 3: lire and Post-Test bata - Assessment of Ctreer Development :-: Occupational.

Knowledge Areas

,

Senior High School Mahoney Memorial

Mean S.D. N _Mean 'S.D. N Mean S.D.
Occupational Pre 114 42.56 5.67 60 35.13 6.5e 60 731.22 8.84
CharacteFistics Post 84 44.21 4.50 50 39.74 6.50 51 36.51 7.82

OccupatiOnal Pre 114 13.24 2.12 60 10.87 2.32 -60 10.25 8.82
Preparation , Post 84 14.oa 1.71 50' 12:20 2.32 51 11.29 2.30
Requirements

S.
Career Planning Pre 14 29.16 4.13 60 25.98 5.19 60 23.37 5.80
Knowledge Post 30.43 4.45 50 28.82 499 51 26.73 5.84
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Of .more.interest, however, is the shift of. student ;knoWledge and awareness 6f
. career education dt.,i116strated.by the fifteen' (15) questions d iled below.

. ,

.

e

Most people do not need to begio career planning until their final year in
high school'.

.

.Percent ,

Responding, Fal se

.04.

2. There is only one

High School 'Mahoney '..;Memorial

Pre ':Pott Pre Post7 Fre, Pott

, 91% . 86% Igm, 94.: 83% :94%

Percent
Responding False
, -,

for &person in 'terms of hit abilities.
t

Hir4chool Mahoney Memorial

Pre Post. Pre Post Pre Post

,

92% 92% 87%, 94% 60% 80%

3. The typical man will hold more than.four different jobs during his I ifetime.

Percent
RetpondingJrue,,

High School ... Mahoney Memorial

Pre Post Pre Post Pre Post

62% 77% 50%

,

68% 67% 75%

.4. Few women work outside of the -home after marriage:

Percen ,t'

ReSponding Fal se

High School ,Mahoney Memorjal

Pr'e Post Pre. Post 'Pre Post .

71% 81% 73% 88 '/

,

47% 71%
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5. How sure are Sfou that your first job choice wil) be the same in a year.

Very Sure
Fairly Sure

.Not Sure At All

High School Mahoney Memorial.

Pre Post Pre Post Pre Post

29% 50% 17% f. ---29% 38%
,47% 39% 49% 39 52% 46%
24% 11% .14% ;0% 19% 16%

6. Less than ohe third of all job openings require a college degree:

Percent Responding
True

7, Educational Plans

Hig

Pr. e

;chco] Mahoney Memorial .

Post Pre Post - Pre Post

,.,
39% l

42k'' 38% 46% 45% , 55%

.a. teaduate from High School

b. Complete apprenticeProgram

c,. Job training in military'

d. Two-yea'r college (community,
technical)'

; . Two-year private technical or
trade school.:

f. Three or more years of college

g. Something eHe

High'Schbol :. Mahoney Memorial

Pre ,Post Pre Post ' Pre Post

12 7- 8 2 27 31

1 4 0' 4 -s!,. 2 2

4, 2 .' 2 4 7 4

1 26 22 18 7 10.
A .

14 8 3 4 3 6

45 49 60 62 45 41

5 4 , 5 6 10 6-1

. Would y p u say that your job future is?

a. Bright
b. Dark
c. Uncertain

High School Mahoney MeMorial

Pre Post Pi.e Post Pre. Post

49
4

46

63

2

35

70

0
, 30

66

4

30-

63

0

37

66

2

32



9. File of job descriptions, pamphlets, or books on jobs.

a: Help not used,
not provided

b Of little help

Of some help

d. A lot of help

37Ni1,4

High School Mahoney
,

Memorial

Pre Post Pre Post Pre Post

...

. :
30 15 28 10.'" 27 18

16 23 17 10 _38 24

39 43 40 50 . 28 49

16 19 15 30 7., 10

10. Films on jobs, talks by workers, career days, tours.

a. Help not used,
not provided

b. Of little help

c. Of some help

d. A lot of help

High School
,

MahoneY, Memorial

Pre Post Pre Post Pre

.

Post

45 24 62 '6 40 16

19 27 13 22
.. . 33 29

26 37 18 40 18 35

.10 12 f 32 ,- 8' 20
,

11.. Class discussion by teachers of jobs related to subjects.

a. Help not usee
not provided

b. Of little help

c. Of some help

d. A lot of help

High Schooi Mahoney 'Memorial

Pre Post Pre Pre Post

46

27

19

7

38

31

27

4

58

18

20

3

.Post

32

26

26

. 16

'47

27

18

8

29

29
.

29

12

42
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12. Discussion with counselor of education and job plans often durtrig high school.

Help not used,
not'provided-

0.

b. Of little help

c: Of some help

d. A lot of help'

High School Mahoney Memorial

Vre

1 .

Post P e

_
-

Post Pre Poit

27

27

32

13

8

19 °

46

26

A

;

61

19
.

.-1.

17

3

24

32::'
x

30

15 .

63

15.

18,

3

41

H 27

24

8
,

13. Meetings with small groups to discuss what we want fronijob, education plans,
etc.

a. Help not Lied,
not provided

b. Of little lp

c. Of some help

d. A lot of help

Hig School Mahoney Memorial

.Pre Post ,-1:1 Wost Pre' °Posl

'JO

9.

10

1

'.5 , .....;..

.24

14

.6

.. A
63,

N
19

.14

5

7
.44

- 20

34

2

58

25

13

3 ,

57 ''''

16

'20 .

8.

1 : Overall, how much help hasyour school given you'?

a. Help not used,
not provided

b. Of little help

c. Of some help

d. A lot of help

High-Wiwil Mahoney Memoria1----

Pre Post Pre Post Pre Post

11

32

41

12

5

19',

57 ,

19 ,

13

t
27

.45

15

6

10 ,.

46 :

38

12

50

50

8

.

2

.

33

55

10

4 3



15. Do you feel yott.-can see a counselor when yOu want to or need to?

a. Hardly ever

b. Usually

c. AlmV always

d. Do nol have a
counselor

Progr4m Recycling
g,

ThOeughout the three years of project REVAMP,.the grade 13-14 component ha
received low priority. Original USOE guidelines for activities in this.area
were minimal and clarification wa-s,not forthcoming in subsequent discussions.

7
The project staffed its)Cae'eer.'eesource center eaCh Wednesday evening for

community use. .Ttie use by out-of-sChoOl adults.was minimal. It was discus.Sed
that.the largest out-of-school 'users of this resource center were those students:
who had"graduated or,left school over the past feW years. Students returned to

Vitilize the counseling service 'and resouece center during regular school hours
on an increasing:basis:.

, The practice of staffing the gutdance office throughout thesummer, initiated
during the summer of 1975, will be continUed'during the summer of 1976. It was
discovered..that a number of former stu.dents- hagt need for guidance and counseling

'services.nuring the entire summer and therefore; a staggered staffing arrangement
has been.developed to provide this coverage.

The South Portland:High School 1.fas a limited adult education prOgraM4lt1ioUgh
it is offering courses in typing, bookkeeping, shOrthand, and data processing.
These courses are well enrolled and were not offered at.the high school'prior to
the career education project. Adult basic education programs are offered in the
Portland School Distri.ct.thus duplication of effort in South Portland is not

.

requtred.

It should be pointed out that 'the adult education,programs in South, Portland
are free to the citizens of that city with the local contribution being 50% of thp.
peogram costs and the other half of the program costs beingreimbursed by the
State. Recent'changes in the reimbursement rate by the State has made South
Portland and other communitteg reiuctant to expand their adult education programs.

High School Mahoney Menbrial
1

Pre Post Pre Post Pre Post

3 4 10 '6 13 8

37 27 35 24 48 49

61 69 55 70 38 41 ./

;:-..:.

'- 0 o o o o 2-

394.

ts.
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In-Service Training

40.

.

Career Guidance Institutes: The Career Guidance Institutes haVe continued
throughout this third and final year of the project with tncreasing success. One
innovative feature of the Career Guidance approach during this year has been the
involvement of students. Fifty-six students have been involved during the 1976
academic year and this has resulted in an increasing number of job shadowing
.activities for senior high school students. The following table illustrates the
growth of the career guidance effort over the past four years in South,POrtland.
As mentioned in earlier reports, it can be seen that this single inservicg 'activity
for the administrators, teachers, and students has been thg vehicle pfqhe most
impatt.upon the system.

;

It is planned that the guidance department will assume leadership in the
organization of career guidance institute activities'in the years ahead.

Table I: ,South .Portland Staff Involvement in Career

Guidance.Institutes 1974-1976

PARENTS

Elementary
Secondary

TOTAL'

5011°TS
STUDENTS .

EleMentary
Secondary

TOTAL STUDENTS

SCHOOL PERSdNNEL

Teachers

Elementary
Secondary "

Total Teachers

Counselors

Elementary
Sekndary

Total Counselors

Administrdters

Elementary
Secondary
Total Administrates

TOTAL SCHOOL PERSONNEL.

BUSINESS (donated.time)

Personn0
Tour Sites

c

1974 . 1975 -1976 Total

5

5 6, 1 12 )

13 13
7 43 55

5 7 56 68,

9 15 24
18 24 25 67

18 33 40. 91

6
-7- 5 7 18

6 5 7 . 18

1 .5 - 6
6 6 . 3. 15
6 7 8 21

30 45 55 130

51. 49 145 245
.20 : ,21 54 95



4 .

The Sequential Plan

The South Portland plan for career education (adopted by the Board of
Education May 10, 1976) identifies major objectives occuring in the ftimary,
intermediate, junior high and high school level within eight broad goal areas.
At the elementary level, the myriad of career education activities are being
reorganized and cataloged as they relate to the eight overriding goals. At the
secondary level, this categorization of ,activities is the dual respOnsibility of
the curriculum coordinators and the guidance.staff. The categorization process
at the secondary level is much less advanced than at the elementary level.

It is recommended by the,evaluation team that if the sequential plan is to
become a useful document, a number of steps must be completed in the future.
They are:

1.- Identification of those objectives which have been achieved, those
which are'currently being addressed, and those which remain to be
addressed in the4future.

2. An assignment of progranyrespopsibilities to-each of the objectivet
withjr eath goal area for' 'each level of the career education program.
Oply When, resOpnsibilities are assigned can we be assured that
-implementation pfthe plan will take place.

'T

3. jhere.reuiaitis_a'groblem of assessment. ;here should be'a%iMetWaniw,.,.
however informal, which specifies the methodologies to ascertain%, .

de§ree to which objectives are being acflieved.

bissemination

.\

.he'major disseminetion activity currently underway is.the South'jPrtland
Schoors.involvement with the Bangor school system. Under a prio'agi'.e.eilient with
theASOE funded career edutation project in Bangor, the teachers and staff in
SOUth'POrfland are assisting Bangor in developing a career education program thare.

As part of this activity, a group of 12-14 teachers from South-POrtland
traveled to Bangor once every two weeks to deliver an inservice w kSt.q0 for
,Bangor teachers. This teather-to-teacher workshop concept has # ed Very well
with both teachers and administrators giV'ing high marks tO theffort. ,

Also some 46 teachers frbm.the Bangor district (13 elementar3 secondary)
traveled to South Portland to qbserve.career education activitteMbnstrated by
Sbuth Portland.teachers in the classroom. Again, this activit04as...evaluated as
mostsuccessful by both teachers and administrators.

It is clear that this.teacher-to-teacher approach to/dissemination worked
out in an excellent manner and should be one which other projects consider as an
effective way to disseminafe both the process and content of career education
programs.
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During the
.

'final six months of the career education project,4our documents
were developed for dissemination. They areias 'follows: .

4

1 A Model English Curriculum Guide. This document will be disseminated
using state fpnds, to'all junior and senior high schools in the state.
Copie§ of the document will also be made available to ERIC, and the
State Departments of Education in New England.

N
2. Elementary Career Education Handbook. As Ruth.Roberts and her staff

complete the elementary handbook, this will be printed and given
limited dissemination to curriculum cleafinghouses such as ERIC and
AIM/ARM.

3. Guidance Handbook. The guidance staff and project administration will
develdop a final draft of the, guidance handbook to be made. available in
limfted quantities to the' ERIC and AIM/ARM system.'

16

4. Final Project Report. A final programTeport'for three years for entry
into the'ERIC system.

#
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-CONCLUSIONS,- FUTURE DIRECTIONS

:. What has been the imPact ofithis three. year effort to implemeAt career':
,education into.the schools of

i
outh Portland? What effect has approximately:,,

$340,000 had on the schools? ere there any observable changes .in,the Structure
or content of the educattonal rogram? Will any changes remain once the federal
funds are withdrawn? WhaX :has been the Commitment to career edutation id South

. ,Portland? . > ., )
. . .

. .

..'
.. ,-

These are sOme of the lodg-range impact questions.which the evaluation teaM
tried to as4ss during the finel months of project REVAMP.

,.
.

'Clearly, from the start, project REVAMP was well managed and. has 4en
developed with full administrative involvement. There was a need:to opeh up the:
South PortYand system in a way which would not destroy the fabric of the schools.
.Career education,waS.viewed as the'vehicle for this planned and orderly 'reform.

;.

Curriculum changes were needed if the system was to be more responsive to its -

non-college bound students.

Guidance services in response to thecareer development needs of all studentt,
was required.

.

Greatercommunity,involvement in the schools was desired

Thus while specific objectives Were writterrin terms of elementary career,
awareness, junior high career orientation, senior tirgh preparatiOn, postsecondary
liaison and improved career guidance, the overall plan was to provide leadership
and resources for substantial philosophical and instructional changes in the schools.

By any meansure of success, theSe broad goals have been achieVed.

A long-range sequential plan for career education.in South Portland has been::.
developed and supported by the Board of Education.

Elementary career awarenesS add-self awareness curriculum are OPel-sational in:
all elementary schoOls. One of,thei:Curriculum Directors will have On-going '

responsibilitp:fOr the continued progreSS Of this'effort. A newly retained .

teaching asSistant will work wit4*the curacul4m:direc:tor on career education.
Each elementary school.' library will .have thG:^00Mplet0"resource file for.eaCh.:
teacher to 'use.

. Substantial,reStructurinvo,rth0 ppnent'iegrades-7412 -.haS been
achieved,. The projedtifth fede'r410.dd4eti;:$ four4 .guidaride-000e10,:to
the high school staW l'his:positliok4W'fullyTfunded by 'iheAis:trict.

.

Career resource rooms*WbetaffepOth-one-half time professionals to
service teachers in:the:NO junior high'SChOOls. A full-time career information
center professional has been funded at the high schoOl. 'Post-testing at'grades 9
and.12 usi.ng the Assessment of Career Dev lOpment indicates students are now .

receiving guidance services which are ne ed. More group work, career, exploration
and career development courses and actif1ties are evidence of a substantial shift
in the counselor's role'.
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Major curriculum revisions in Rathematics, English and sociiidi.es has
been achieved. This was accomplished by releasing talented teacherS to address.
these,changes. Now that the projectjs completed, these prOfessionals are.still
full-time staff members ready to continue'the change.process theybso ably started.

1/4

.futuA-curricufum development work is planned 'in the areas of industrial
arts and home ecohomics: DepartmeM chairpersons at the. hi§h scilool'and
associate.chairpersons at the junior highs, will liaVe continued Ile'sponsibilities:,
for curriculuM revision.

4 plkt REVAMP has been exemplary. It was well planned, skillfully managed.
and results orlepted: Major turriculimi changes and a restructured guidance
program-has resulted. The district has committed,its operational funds to the
support of.many of the career education concepts... Professionals have been
assigned responsibilities designed to.insure that the changes achieved are long-
lasting.

With1,4 that 491216)ri accPMOished during the past three years', pere still'
remains much to be dorp:

* Monitoring,of,theP-Sequen6a) PlIn The South Portland Sequential Plan.
for career educ4ion provides the broad framework Within which contitlued
development of careef edUcation can take place. Each goal area shobld-
be assessed annually to note progress made or directions to be followed.','

* Dissemination -.The;South Portland diStriCt'is a ri.ch reSource the
future development 'Itlf career education for the state of Maine. The
results of more 'than 100 contact days.between the staffs of South
Portland and Bangor give evidence ta this claim. The teachecs,
counselors, and administrators who have been 4nvoNed in Catier education
can be of invaluable assistance'to other, districts.

Resources for dissemination of the printed and human resultsjil the
three year eff6rt should be viewed as 4 state responsibility.

,,-

* Teacher Inservice Education,- Continued develppment of the academic and
guidance programs in South Portland can onli.occur if the professional
staff is afforcted the qpportunity for inservice education. Activities
SuCh as. the Career Guidance Institutes, Caree'r Education Materials'.

, Workshops, and the Bangor ,pxchange should be supported in the future.
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Vocational-Work Experience

Grades 11-12 - South Poftland
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Appendjx A VOCAT ONAL-WORK EgERIENCE Grades 11-12

_ As of October 1 73-74
. 74-75 , 75-76 76-77

A

li

r WESTBROOK AREA,VOCATIONAL SCHOOL
,

..

41 51

M

46

51

5

20

M ' F

20 0

.

PORTLAND REGIONAL:VOCATIONAL SCHOOL(Exclusive of Genera1Jfad0) , 18 18

'

15

85

M , F

51 25'

,

4,.. .

.

GENERAL TRADES POrlIand Vocational) ,Specialize Ed.i

'..

Program not

yet instilLi-

ted

8
,

,

,

. 9

COOpERATIVE DIVERSrFIED WORK EXPERIENCE.(I .40 II)
,

49

'M

31 8

14

31

55

F

24

.

M

47

64,

F

17

81:

M.. F

56 25

DISTRIBUTIVE EDUCATION (I and II )'

,

60

.
.

1 f'

16 44

* only h

Yr. course

42

\L)

N

11

42'

-12

F

31

,.

N

15.

41

F

26

.

. 4

N F

4 11

\

27

:

4...

'BUSINESS EDUCATIONAORK EXPE6CE (12 graders only)

. .

4

TOTAL 210 186, .185 '263'
44,4,

TM above chart depicts the vocational-diversified work study options available to students of Squth Portland High School.
Commenctng with the school year 1976-77,,all,new students contemplating vocatironal,

technical training at the secondary level,
will be utilizing the Portland Regional Vocational School.. This is reflected fn the enrollment drop at Westbrook hgtonal
Vocational,School for year 1976-77. 3his, will be the final year that South Portland students will.be attending Weitkok
Rigional Vocatiohal. School. ,0

*Business Education Seminar was Only a semester course.

In 1974-75 it became a full year course.
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